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 Emotional intelligence is defined as interacting effectively with people and 

their emotions in both the workplace and outside of work situations. 

Consequently, it would affect the way people interact at work and the 

general working atmosphere [1]. Researchers in this research aimed to 

create and evaluate a special education educational program on emotional 

intelligence (EI). This study used a quasi-experimental design using an 

application pre- and post-test technique to conduct the research. Sixty 

special education instructors from special education schools in the Nineveh 

Education Directorate were randomly selected to participate in the study. A 

40-question multiple-choice exam was devised by the researcher to assess 

instructors' understanding of emotional intelligence. Teachers will be tested 

on a variety of topics related to emotional intelligence and social 

intelligence, including self-awareness, self-management, social awareness, 

and social management. Using data from the research and control groups, 

special education teachers' understanding of emotional intelligence-related 

knowledge categories is significantly different. The research indicates that 

after implementing the curriculum, there is a significant increase in special 

education teachers' understanding of emotional intelligence. This research 

suggests developing and implementing a similar training curriculum for 

special education instructors who work with children who have 

developmental disabilities. 
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1. INTRODUCTION 

A teacher's success is based on a wide range of abilities and skills that they must learn during their career. In 

addition, teachers must be flexible enough to keep up with the rapid changes that current society is going 

through in order to ensure the general growth of the student body. Constantly being in touch with kids, parents, 

legal guardians, or classmates may lead to a buildup of stress and tension that leads to Burnout Syndrome 

(BS). Due to the fact that in educational settings, teachers must adhere to an ethical code of conduct that deals 

with human behavior, which is regarded to be a high degree of professional competency [2]. A key component 

of improving educational quality is training teachers in competencies, according to, who claim this is 

necessary in order for students to flourish because teachers must automatically transmit their ethical values 

so that students can use them as role models. Students learn the ethics of their teachers in the same way that 
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they learn it from their parents at home [3- 5]. There are several factors that determine how well students can 

learn, including the teacher's position and his or her pedagogy, which in turn has an impact on the students' 

capacity to learn at all levels of schooling [6]. Create a variety of situations and settings that encourage 

students' learning and emotional skills that contribute to subject success and aid in the teaching-learning 

process. This is at the heart of the teaching profession's foundation [7], [8]. 

 

In a similar vein, assert that emotions are entrenched in all aspects of the teaching-learning process; as a 

result, knowing emotions within educational settings is essential, and understanding emotions within 

educational contexts is a critical component of teacher training. Stated that in order to comprehend educators' 

and students' emotions in the classroom, a number of variables influencing their emotions must be considered, 

including personal reality (teacher-me), social connections amongst instructors, and educator-parents/legal 

guardians [9], [10]. New study suggests that teachers' EI development in the classroom may have a favorable 

influence on both students' linguistic proficiency and their emotional well-being [11]. Salovey and colleagues 

(1999) describe emotional intelligence as the capacity for seeing, appreciating, expressing, and regulating 

emotions, as well as the capacity for comprehending and knowing them. It is necessary for emotional 

regulation, which aids in the individual's intellectual and emotional growth. Since it is essential to understand 

emotions in educational institutions to succeed, this indicates the close connection between this and all 

teaching-learning processes [12]. Results from among others, show that IE promotes the recognition of 

external social emotions, the development of fulfilling relationships, and the improvement of personal 

emotional self-regulation. The subject matter experts who have high levels of this component are more 

efficient in their duties and show empathy to their pupils, resulting in more social support from their peers. It 

is a component that decreases stress and emotional exhaustion, enhances personal satisfaction in job 

performance, and promotes social ties with students and other members of the educational community [13]. 

 

2. Materials and Method 

The current study's aims were met by conducting a quasi-experimental design between February 27th, 2021 

and July 29th, 2021. The non-probability sample (selected) comprised of 60 teachers from elementary schools 

in the Nineveh Education Directorate, 30 of whom were male and 30 female. A study of current studies on 

emotional intelligence led to the development of lectures and a corresponding questionnaire. This 

questionnaire consists of 40 multiple-choice questions to assess teachers' knowledge of emotional. Emotional 

intelligence, self-awareness, self-management, social awareness, and social management are all covered in 

the questions. As part of the study's aims. The sample was randomly split into two equal groups of thirty 

teachers each, with one group receiving the educational program and the other receiving a placebo. Second, 

the control group, did not participate in the educational program. The course was broken down into five major 

sessions, each of which was taught to the study group's thirty instructors over the course of six class meetings. 

At the Nineveh Education Directorate's Department of Preparation and Training, on Mosul's left side, the 

lessons were conducted in a private room. The Cronbach Alpha Correlation coefficients for these scales were 

calculated using the split-half approach. The study's scales, methods, and procedure will be validated by a 

panel of ten experts from various domains related to the present research. Scale format was examined for 

clarity and appropriateness as part of this study. 

 

3. Results and Discussion  

Table (1) Distribution of Demographic Date in the Study and Control Groups from special education 

teachers. 

Groups Study Control 

Variables Freq. % Freq. % 

Age 30-40 12 40 17 56.7 
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 41-50 8 26.7 6 20 
 51-60 10 33.3 7 23.3 
 Total 30 100 30 100 
 Mean(SD) 1.93(868) 1.6 (.844) 

Gender male 15 50 15 50 
 Female 15 50 15 50 
 Total 30 100 30 100 

Educational level teacher house 6 20 7 23.3 
 Institute 12 40 8 26.7 
 College 12 40 15 50 
 Total 30 100 30 100 

Years of experiences less than 5 4 13.3 3 10 
 6-10 4 13.3 3 10 
 11-15 7 23.3 11 36.7 
 16-20 6 20 4 13.3 
 21-25 4 13.3 5 16.7 
 25 and above 5 16.7 4 13.3 
 Total 30 100 30 100 

Courses in developmental disorders yes 22 73.3 20 66.7 
 No 8 26.7 10 33.3 
 Total 30 100 30 100 

Sources in emotional intelligence yes 0 0 0 0 
 No 30 100 30 100 
 Total 30 100 30 100 

Courses in emotional intelligence yes 0 0 0 0 
 No 30 100 30 100 
 Total 30 100 30 100 

 

Table (2) distribution of Baseline (pre-test) emotional intelligence knowledge homogeneity between study 

and control groups 

Teachers' 

Knowledge 

Groups Homogeneity 

Study (n=30) Control (n=30) 

M SD M SD t p 

Domain One 2.96 1.21 2.03 1.98 0.70 0.51 

Domain Two 3.23 1.69 2.46 1.73 1.78 0.86 

Domain Three 3.40 1 2.56 2.02 2.38 0.51 

Domain Four 3.80 1.66 3.20 1.49 1.72 .135 

Domain Five 4.43 .85 4.83 1.91 1.05 .300 

Total Knowledge 17.82 3.52 15.08 3.85 1.96 0.59 

 

M: mean; SD: Standard Division; t: t-test; (p): P-value; Maximum emotional intelligence domains knowledge 

Score= 8; Minimum emotional intelligence domains knowledge Score= 0; Maximum emotional intelligence 

total knowledge Score= 40; Minimum emotional intelligence total knowledge Score= 0. 

 

Table (3) Comparison of Mean and Standard Deviation of the Teachers’ Scores Regarding (emotional 

intelligence) Related to domains 

 Pre-test Post-test-1 Post-test-2 
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Emotional 

Intelligence Related 

Knowledge Domains 

M (SD) M 

(SD) 

M 

(SD) 

Study Control Study Control Study Control 

 

Domain One 2.96(1.21) 2.03(1.98) 
 

4.93(1.91) 
 

3.06(1.96) 
 

5.209(1.90) 
 

3.13(1.90) 

Domain Two 3.23(1.69) 2.46(1.73) 6.03(2.12) 2.70(1.84) 5.93(2.09) 2.83(1.85) 

Domain Three 3.40(1) 2.56(2.02) 4.86(1.96) 2.73(2.01) 4.60(1.86) 2.84(1.91) 

 

Domain Four 3.80(1.66) 3.20(1.49) 
 

5.33(1.95) 
 

3.23(1.52) 
 

4.83(2.27) 
 

3.33(1.51) 

Domain Five 4.43(0.85) 4.83(1.91) 6.03(1.88) 4.66(1.88) 6.36(1.65) 3.73(1.74) 

Total 

Knowledge 

17.82(3.52) 15.08(3.85) 
27.2(5.62) 16.4(3.69) 26.93(5.53) 16.6(3.42) 

 

Study group (n = 30); Control group (n = 30); M: mean, SD: standard deviation, minimum domain score = 0, 

maximum domain score =6, minimum total emotional intelligence knowledge score = 0, maximum total 

emotional intelligence knowledge score = 40. 

 

Table (4) Post-test using the Bonferroni correction procedure: 

Emotional intelligence 

Related Knowledge 

Post hoc Using 

Bonferroni 

T1 vs. 

T2 

T1 vs. 

T3 

T2 vs. 

T3 

Domain One 0.000 0.000 1.000 

Domain Two 0.000 0.000 1.000 

Domain Three 0.003 0.020 1.000 

Domain Four 0.011 0.0140 0.944 

Domain Five 0.000 1.000 0.000 

Total Knowledge 0.000 0.000 0.000 

 

4. Discussion 

One of the most important challenges that the researchers faced is the lack of relevant previous studies on the 

educational program regarding traumatic stress among working teachers of students with developmental 

disorders. The study findings reveal that the majority, 12(40%) of teachers in the study group are within the 

age group (30-40) while 17(56.7%) of teachers in the control group and 15(50%) of teachers are equally 

between males and females in the study and control group. Concerning the educational level, most teachers, 
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12(40%) in the study group, equally from the institute's and the college graduates and 15(50%) in the control 

group, complete college. Relative to the years of experiences 7(23.3%) in the study group and 11(36.7) in the 

control group. Regarding Courses in emotional intelligence, all teachers have not participated in any 

emotional intelligence course in the study and control groups table (1). Table (2) indicates that there was no 

statistically significant difference (p > 0.05) in the score of the teachers' knowledge in all domains and total 

knowledge about emotional intelligence at baseline (pretest). This study reveals continuous changes in the 

teachers' knowledge scores regarding all (emotional intelligence) related knowledge domains overtime time. 

However, the visual view of the table signals a clear enhancement in the knowledge scores of the study group 

compared with the control group knowledge's scores table (3). 

 

The post-hoc results show that the total knowledge scores differed significantly among special education 

teachers' overtimes (p < 0.05). This indicates that there was a good gaining in teachers' knowledge regarding 

emotional intelligence. The conclusions of this research were generally consistent with the findings of a prior 

study conducted by who conducted the study in question (2018). This study examined primary school 

teachers' perceptions of Attention Deficit Hyperactivity Disorder (ADHD) in the Al-Najaf city region. 

demonstrated that instructors were utterly ignorant about the prevalence of such typical children's mental 

health issues. In addition, his study showed that the education program was helpful to the participants [14]. 

Additionally, it is in agreement with the results of the research conducted. Nawaf has implemented an 

education program for elementary school teachers in Mosul City to improve their understanding of Post-

Traumatic Stress Disorder (PTSD) among students. Nawaf evaluated teachers' understanding of Post-

Traumatic Stress Disorder (PTSD) among students in the Mosul City school district. According to Nawaf, 

there is a substantial deficiency in instructors' awareness of students' prevalent children's mental health 

problems. His research also shows that the instructional program was successful [15]. 

 

Individuals' ability to make responsible decisions and interact socially with others can be operationalized as 

the ability to be self-aware and aware of others. Each of these subcategories, such as respect for others, active 

listening, problem-solving, and emotion management, can be further operationalized [16]. 

 

Five basic Competencies for social emotional learning are defined by the Collaborative for Academic, Social, 

and Emotional Learning, as follows: Skills in self-awareness, self- management, interpersonal awareness, and 

ethical decision-making [17]. 

 

Meta-analysis of 213 school-based SEL programs concluded that they resulted in substantial beneficial 

benefits on targeted social-emotional competences and attitudes about self, others, and school in addition to 

good effects on academic performance [18]. It has been shown that effective SEL programs may favorably 

influence school performance and accomplishment [19], [20]. An intervention study conducted by found 

evidence that social and personal skills might be improved [21]. Using a meta-analysis of 31 research, found 

that social skills' interventions should take place throughout the preschool and kindergarten years because of 

the substantial link between early behavior and later accomplishment (p. 252). [22]. 
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